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Abstract: This study reconstructs a philosophical model for Akidah Akhlak learning media
in the digital era by synthesizing the thought of Hamim Ilyas, Ismail Raji al-Faruqi, and
Hassan Hanafi. A qualitative library research design was used, combining qualitative content
analysis of three primary works Fikih Akbar, Tawhid: Its Implications for Thought and Life,
and Min al-‘Akidah ila al-Thawrah with relevant scholarly literature on Islamic education,
digital learning media, value formation, and contemporary Islamic thought. The analysis
indicates a conceptual imbalance in existing digital Akidah Akhlak media. Technological
functions such as accessibility, interaction, and learning effectiveness are more explicitly
developed than the formative processes through which religious knowledge becomes
reflective consciousness, integrated understanding, contextual engagement, and ethical
action. The synthesis identifies three source-derived orientations; Hamim Ilyas contributes a
reflective orientation, al-Farugi an integrative orientation, and Hassan Hanafi a
transformative orientation. Contextualization is formulated as a cross-cutting pedagogical
principle that connects these orientations with students’ lived digital realities. The resulting
model places tawhid as its philosophical foundation and treats reflection, integration,
contextualization, and transformation as interconnected design orientations. The study
contributes a theoretically grounded framework that can guide the design and evaluation of
Akidah Akhlak learning media; its empirical effectiveness remains to be tested in classroom
settings.
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Abstrak: Penelitian ini merekonstruksi model filosofis media pembelajaran Akidah Akhlak
di era digital melalui sintesis pemikiran Hamim Ilyas, Ismail Raji al-Faruqi, dan Hassan
Hanafi. Penelitian menggunakan desain library research kualitatif dengan analisis isi kualitatif
terhadap tiga karya primer, yaitu Fikih Akbar, Tawhid: Its Implications for Thought and Life,
dan Min al-‘Akidah ila al-Thawrah, serta literatur ilmiah yang relevan dengan pendidikan
Islam, media pembelajaran digital, pembentukan nilai, dan pemikiran Islam kontemporer.
Analisis menunjukkan adanya ketidakseimbangan konseptual dalam pengembangan media
digital Akidah Akhlak. Fungsi teknologi seperti aksesibilitas, interaksi, dan efektivitas
pembelajaran lebih eksplisit dikembangkan dibandingkan proses pembentukan yang
mengubah pengetahuan keagamaan menjadi kesadaran reflektif, pemahaman integratif,
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keterlibatan kontekstual, dan tindakan etis. Sintesis mengidentifikasi tiga orientasi yang
diturunkan dari sumber primer; Hamim Ilyas memberikan orientasi reflektif, al-Faruqi
orientasi integratif, dan Hassan Hanafi orientasi transformatif. Kontekstualisasi dirumuskan
sebagai prinsip pedagogis lintas dimensi yang menghubungkan ketiga orientasi tersebut
dengan realitas kehidupan digital peserta didik. Model yang dihasilkan menempatkan tauhid
sebagai landasan filosofis dan refleksi, integrasi, kontekstualisasi, serta transformasi sebagai
orientasi desain yang saling berhubungan. Penelitian ini memberikan kerangka teoretis untuk
merancang dan mengevaluasi media pembelajaran Akidah Akhlak; efektivitas empirisnya
masih memerlukan pengujian di kelas.

Kata kunci: media pembelajaran; Akidah Akhlak; tauhid; pendidikan Islam; era digital.

Introduction

The rapid development of digital technology has reshaped the landscape of Islamic
education, particularly in the ways religious knowledge is accessed, presented, and learned
(Hajar, 2024; Velly et al., 2025). Digital platforms, multimedia, interactive applications, and
online learning environments have expanded the forms of media available for Islamic
Religious Education (Gusli et al., 2025; Habibul Fattah et al., 2026; Septiani Selly Susanti et
al., 2024). This development presents a particular challenge for Agidah Akhlak because the
subject is directed toward the formation of faith, moral awareness, and ethical behavior.
(Afifah et al., 2025; Marzuki et al., 2025). The use of digital media in Agidah Akhlak therefore
requires attention to the educational orientation underlying its design and implementation
(Maulana et al., 2025; Muhammad Nur Effendi et al., 2025). The central issue concerns how
digital media can facilitate the transmission of religious knowledge while supporting students
in developing religious understanding, internalizing moral values, and applying them in
everyday life (Kharismatunisa, 2023; Mulyadi, 2025). The growing exposure of students to
diverse religious information through digital environments further strengthens the need for
learning processes that encourage critical understanding, contextual interpretation, and
responsible practice (Ju’subaidi et al., 2025).

Recent studies have examined digital media in Islamic Religious Education from
various perspectives. Research has investigated innovative digital media, digital-based
teaching modules, interactive learning environments, and technology-assisted instruction in
relation to learning effectiveness, student engagement, accessibility, motivation, and learning
outcomes (Arifah et al., 2024; Basyiroh et al., 2024a; Hamdi et al., 2024; Susanti, 2024). Other
studies have examined the integration of digital technology from the perspectives of teachers’
digital competence, technological readiness, pedagogical adaptation, and institutional
transformation (Mintasih et al., 2024; Reksiana et al., 2024; Wedi et al., 2025; Zakiyyah et al.,
2024). Recent scholarship has also begun to relate digital learning to Islamic values, character
formation, religious awareness, and moral development (Araniri & Nahriyah, 2025b;
Fadhilah & Sunhaji, 2025; Yanuardianto et al., 2024; Yumna, 2024). Studies concerning
students’ engagement with digital religious information further indicate the importance of
critical awareness when internet and social media become sources of Islamic learning
(Afsinatun et al., 2025; Ju’subaidi et al., 2025; Rusadi & Aripin, 2023). Collectively, these
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studies demonstrate that digital transformation in Islamic education has been examined
through technological, pedagogical, institutional, and value-oriented perspectives.

Despite this development, a conceptual problem remains concerning the
philosophical orientation that should govern the construction and educational use of digital
media in Agidah Akhlak. Existing studies explain the technological affordances of digital
media, their implementation in learning, teachers’ competencies, and various educational
outcomes, while the philosophical relationship between digital mediation and the formation
of faith, knowledge, moral consciousness, and action remains insufficiently articulated. This
issue is important because Aqidah Akhlak is fundamentally oriented toward the integration
of belief and conduct. A digital learning medium designed for this subject therefore requires
a philosophical foundation capable of positioning technology within an integrated
conception of Islamic knowledge and human formation.

This study addresses this conceptual gap by drawing upon three complementary
perspectives. Hamim Ilyas emphasizes contextual and critical engagement with Islamic
thought, providing a basis for relating religious understanding to contemporary realities
(Ilyas, 2018a). Ismail Raji al-Faruqi places tawhid at the center of an integrated Islamic
worldview and treats it as a principle for overcoming the fragmentation of knowledge (Al-
Faruqi, 1982). Hassan Hanafi develops a transformative orientation through the relationship
between Islamic thought, human consciousness, and praxis, emphasizing the relevance of
religious thought to concrete social realities (Hanafi, 1988). These perspectives provide
complementary foundations for conceptualizing Aqidah Akhlak learning media through
contextual understanding, tawhidic integration of knowledge, and transformative praxis.

The novelty of this study lies in reconstructing these three perspectives into an
integrated philosophical orientation for Agidah Akhlak learning media. The study does not
propose another digital learning product or evaluate the effectiveness of a particular
platform. Instead, it develops a conceptual framework that positions digital media within the
theological, epistemological, contextual, and transformative purposes of Aqidah Akhlak
education. Accordingly, this study aims to analyze the conceptual limitations of existing
approaches to digital media in Aqgidah Akhlak learning and to reconstruct a philosophical
model of Aqgidah Akhlak learning media through the synthesis of the perspectives of Hamim
Ilyas, Ismail Raji al-Faruqi, and Hassan Hanafi.

Methodology

This study employed a qualitative approach with a library research design to examine
the philosophical foundations of Akidah Akhlak learning media in the digital era. It was
designed as a conceptual-philosophical inquiry that interprets and synthesizes meanings from
textual sources rather than measuring variables or testing hypotheses (Creswell & Poth,
2018). The study focused on reconstructing a philosophical framework for Akidah Akhlak
learning media based on the perspectives of Hamim Ilyas, Ismail Raji al-Faruqi, and Hassan
Hanafi.

The data consisted of primary and secondary sources. The primary sources were
Fikih Akbar: Prinsip-Prinsip Teologis Islam Rabmatan 1.i] "Alamin by Hamim Ilyas, Al-Tawhid:
Its Implications for Thought and Life by Ismail Raji al-Faruqi, and Min al-'Aqidah ila al-
Thawrah by Hassan Hanafi. Secondary sources comprised scholarly books and peer-reviewed
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journal articles addressing Islamic education, Aqidah Akhlak, digital learning media, Islamic
epistemology, value formation, and contemporary Islamic thought. The literature was
selected based on its relevance to the research problem and its contribution to the conceptual
analysis. Data were collected through documentary analysis by identifying, reading, and
systematically recording relevant concepts from the selected sources. The collected material
was organized according to the main analytical dimensions of the study, namely faith,
knowledge, consciousness, context, ethics, and transformation. This organization facilitated
the reduction and systematic presentation of qualitative textual data before interpretation and
synthesis (Miles et al., 2014).

Data analysis followed three stages: data condensation, data display, and conclusion
drawing and verification (Miles et al., 2014). The analysis began by extracting concepts
relevant to the philosophical orientation of Aqidah Akhlak learning media. These concepts
were then categorized and compared across the three thinkers. Hamim Ilyas was analyzed in
relation to contextual and critical religious understanding, al-Faruqi in relation to the
integration of tawhid and knowledge, and Hassan Hanafi in relation to consciousness and
transformative praxis. The final stage involved synthesizing the complementary dimensions
of the three perspectives to reconstruct a philosophical framework for Aqidah Akhlak
learning media in the digital era. The interpretive and contextual positioning of the study was
informed by the broader epistemological foundations of qualitative inquiry (Denzin &
Lincoln, 2018).

Results and Discussion
Results

The analysis generated two principal findings concerning the philosophical
orientation of digital media in Akidah Akhlak learning. The first finding concerns the
predominance of a technological and instructional orientation in existing digital learning
media and the limited integration of its formative dimensions. The second finding concerns
the distinct and complementary conceptual orientations identified in the thought of Hamim
Ilyas, Ismail Raji al-Faruqi, and Hassan Hanafi. The first finding establishes the conceptual
problem emerging from existing digital media research, whereas the second identifies the
philosophical resources used to address this problem.

The Formative Orientation of Digital Media in Akidah Akhlak Learning

The reviewed studies demonstrate a substantial development of digital media for
Akidah Akhlak and Islamic Religious Education, encompassing interactive multimedia,
digital modules, Android-based applications, online platforms, and other technology-assisted
learning environments. Across these studies, digital media are primarily positioned as
instruments for facilitating the presentation of instructional content, extending access to
learning resources, enhancing student engagement, and supporting learning effectiveness.
The principal indicators used to assess digital media include feasibility, usability,
attractiveness, student responses, motivation, comprehension, and learning achievement
(As-Tsauri & Islamiati, 2024; Basyiroh et al., 2024; Husna et al., 2024; Rahman et al., 2026;
Sunarso & Herdianto, 2024; Tanjung et al., 2024).

A comparison of the research objectives, media characteristics, and evaluation
indicators shows that digital technology is predominantly positioned as a means of delivering
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content, facilitating access, supporting engagement, and improving learning effectiveness.
The evaluation of these media consequently focuses on observable instructional outcomes,
including student participation, learning motivation, comprehension, and achievement.
Interactive media are commonly examined in relation to student participation and
engagement, while digital modules and multimedia applications are assessed through
indicators such as feasibility, usability, accessibility, comprehension, and learning
achievement. Across these studies, technological and pedagogical performance emerges as
the most explicit basis for evaluating digital learning media.

The literature also demonstrates an emerging concern with religious values, character
formation, and moral development. These dimensions indicate that digital learning in Islamic
education has begun to extend beyond the transmission of religious information toward
broader educational purposes. However, the position of these formative dimensions differs
from that of the technological and instructional dimensions. Values and character are
generally incorporated as learning content or formulated as expected student outcomes,
whereas the principles governing how digital media should facilitate the internalization,
reflection, contextualization, and enactment of those values are less explicitly articulated.

Table 1. Dominant and Formative Orientations in Existing Digital Akidah Akhlak
Media Research

Orientation identified in
previous studies

Analytical dimension Formative implication

Religious content

Presentation and
organization of Islamic
learning materials through
digital formats

Development of
meaningful religious
understanding

Accessibility and
usability

Facilitation of access and
ease of interaction with
digital learning resources

Connection between
learning resources and
students’ contexts

Engagement and
interaction

Enhancement of
motivation, participation,
attention, and interaction

Personal engagement with
religious meaning

Learning outcomes

Improvement of
comprehension,
achievement, and
observable learning
performance

Internalization and
application of religious
values

Values and character

Inclusion of Islamic values
and character as learning
content or expected
outcomes

Formation of reflective and
ethical dispositions

The comparison further reveals that the formative purposes of Akidah Akhlak can
be differentiated into four interrelated dimensions: value internalization, personal reflection,
contextual understanding, and practical action. Value internalization concerns the
transformation of religious values from externally presented knowledge into personally
meaningful dispositions. Personal reflection concerns the learner’s engagement with the
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meaning and implications of faith for personal responsibility. Contextual understanding
concerns the capacity to relate religious knowledge to concrete social and personal
circumstances. Practical action concerns the embodiment of religious understanding through
ethical conduct.

These dimensions are discernible within the broader value-oriented literature, yet
they do not appear as an integrated set of criteria for the conceptualization and development
of digital learning media. The resulting distinction is therefore between the instructional
function of digital media and their formative function in shaping religious understanding and
conduct. Existing research provides substantial evidence concerning the former, whereas the
latter remains conceptually dispersed across learning objectives, content, and expected
outcomes. The first finding consequently indicates a conceptual asymmetry between
technological-instructional development and formative orientation in digital Akidah Akhlak
learning media. The literature has established how digital media can support the delivery,
accessibility, interaction, and effectiveness of learning. The philosophical basis for
connecting these technological functions with the processes of internalizing faith, reflecting
upon religious meaning, interpreting it within contemporary contexts, and translating it into
ethical practice remains insufficiently integrated.

Accordingly, the first principal finding shows that digital media for Akidah Akhlak
have been more systematically developed at the technological and instructional levels than at
the formative-philosophical level. Across the reviewed studies, the development of digital
media is primarily described in terms of media features, accessibility, usability, interactivity,
and instructional effectiveness. The evaluation of these media commonly focuses on student
participation, motivation, comprehension, and learning achievement. Religious values and
character formation are also included in several studies, mainly as learning content or
expected learning outcomes. Overall, the reviewed studies show that the technological and
instructional dimensions are more explicitly formulated in the development and evaluation
of digital Akidah Akhlak media.

Conceptual Synthesis of Hamim Ilyas, Ismail Raji al-Faruqi, and Hassan Hanafi

The second finding concerns the conceptual synthesis generated through the analysis
of the three primary works: Fikih Akbar by Hamim Ilyas (Ilyas, 2018), Tawhid: Its
Implications for Thought and Life by Ismail Raji al-Faruqi (Al-Faruqi, 1992), and Min al-
‘Aqidah ila al-Thawrah by Hassan Hanafi (Hanafi, 1988). The analysis identifies three
distinctive orientations concerning the relationship between faith, human consciousness,
knowledge, and social action. Hamim Ilyas emphasizes tawhid as an orientation of human
consciousness and life; al-Faruqi conceptualizes tawhid as a principle governing the unity of
knowledge and life; while Hanafi relates aqgidah to consciousness, human responsibility, and
social transformation. These three orientations provide complementary conceptual
foundations for reconstructing the philosophical orientation of Akidah Akhlak learning
media.

The analysis of Hamim Ilyas’s Fikih Akbar shows that tawhid is positioned as an
orientation that shapes human consciousness and conduct. Faith encompasses the
relationship between human beings and Allah as well as relationships among human beings,
the universe, knowledge, and other dimensions of life. This orientation places consciousness
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and personal responsibility at the center of the educational meaning of faith. In the proposed
model, this conceptual emphasis generates the reflective dimension, which concerns the
process through which students relate religious understanding to their own attitudes,
experiences, decisions, and behavior (Ilyas, 2018). Such an orientation corresponds with
research on Islamic education that emphasizes the importance of connecting religious
learning with students’ moral and character development in contemporary learning
environments (Budiana et al., 2025; Warohmah et al., 2026).

The analysis of al-Faruqi’s Tawhid: Its Implications for Thought and Life identifies
tawhid as an epistemological principle that establishes the unity of knowledge and life. His
conception provides an intellectual framework for relating religious knowledge to science,
technology, culture, and other domains of human activity. In the proposed model, this
orientation generates the integrative dimension. The dimension positions Akidah Akhlak
learning within an interconnected field of knowledge in which theological concepts can be
examined through their relationships with contemporary scientific, technological, social, and
cultural realities (Al-Faruqi, 1992). This orientation is relevant to recent developments in
Islamic education, where digital transformation requires the integration of religious learning,
technological competence, and broader forms of knowledge (Araniri & Nahriyah, 2025; Neni
et al., 2024; Wedi et al., 2025).

The analysis of Hassan Hanafi’s Min al-‘Aqgidah ila al-Thawrah identifies agidah as a
concept associated with human consciousness, social reality, justice, human dignity, and
transformative action. Faith acquires practical significance through its relationship with
concrete conditions of human life. This orientation generates the transformative dimension
of the proposed model. Within Akidah Akhlak learning, this dimension directs students
toward ethical judgment, responsible decision-making, and concrete responses to social
problems (Hanafi, 1988). The orientation is consistent with contemporary scholarship
emphasizing critical awareness, moral reasoning, and responsible engagement with digital
environments in Islamic education (Ju’subaidi et al., 2025; Marzuki et al., 2025).

The comparison of these three conceptual orientations reveals a complementary
relationship among them. Hamim Ilyas provides the reflective foundation, through which
faith becomes meaningful within human consciousness and personal responsibility. Al-
Faruqi extends this orientation into the integration of knowledge, establishing relationships
between faith, science, technology, culture, and human life. Hassan Hanafi directs
consciousness and integrated understanding toward transformative praxis, connecting faith
with ethical responsibility and social reality. The resulting conceptual relationship can
therefore be represented as reflection, integration and transformation, with each dimension
contributing a distinct function within the reconstructed model.

Table 2. Conceptual Mapping of the Three Primary Thinkers

Thinker Core conceptual emphasis | Analytical finding Dimension in
the model
Hamim Tawhid as an orientation of Faith shapes Reflective
Ilyas consciousness and life consciousness,
personal meaning,
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and human

responsibility
Ismail Raji | Tawhid as the unity of Faith provides an Integrative
al-Faruqi knowledge and life organizing principle

for relationships
among knowledge,
science, technology,

and life
Hassan Agidah as a practical force Faith is connected Transformative
Hanalfi related to consciousness and with ethical
social change responsibility, social

reality, and
transformative action

The synthesis further demonstrates that these three dimensions require contextual
grounding to achieve their pedagogical function. Reflection gains educational relevance when
students examine faith through situations drawn from their experiences. Integration becomes
meaningful when religious knowledge is related to concrete domains of science, technology,
culture, and social life. Transformation requires situations in which students can exercise
ethical judgment and develop responsible responses. Contextualization therefore emerges
from the synthesis as a cross-cutting pedagogical principle connecting the three source-
derived dimensions with students’ lived realities.

The digital environment provides a significant context for this synthesis because
students encounter religious information and ethical challenges through social media, digital
platforms, online communities, and emerging technologies. Issues such as misinformation,
cyberbullying, hate speech, intolerance, consumerism, artificial intelligence, privacy, and
environmental responsibility provide concrete situations for connecting faith with reflection,
knowledge, and action. Research on students’ critical awareness of internet and social-media
use for Islamic learning reinforces the importance of contextual and critical engagement with
digital religious information (Ju’subaidi et al., 2025).

Based on this synthesis, tawhid functions as the foundational philosophical and value
orientation of the proposed model, while reflection, integration, contextualization, and
transformation constitute interconnected design orientations. The contextual dimension has
a distinct theoretical status within this structure. It originates from the synthesis of the three
perspectives and their relationship with contemporary learning realities. The dimension
therefore serves as a connecting principle that enables the reflective, integrative, and

transformative orientations to remain related to students’ actual experiences.

Table 3. Structure of the Conceptual Reconstruction

Component Conceptual source | Function in the Theoretical status
model
Tawhid Synthesis of the Philosophical and Foundational
three perspectives value foundation
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Reflective Hamim Ilyas Connects faith with | Source-derived
consciousness,
meaning, and
personal
responsibility
Integrative Ismail Raji al-Faruqi | Connects faith with | Source-derived
knowledge, science,
technology, and

human life
Contextual Conceptual Connects the three | Synthesis-derived
synthesis dimensions with
students’ lived
realities
Transformative Hassan Hanafi Connects religious Source-derived

understanding with
ethical and socially
responsible action

The resulting structure establishes a conceptual architecture in which the four
dimensions operate through interconnected functions. Reflection gives personal meaning to
faith; integration connects faith with broader knowledge and human experience;
contextualization grounds learning in concrete realities; transformation directs understanding
toward ethical and socially responsible action. The dimensions therefore form an integrated
conceptual structure rather than a collection of independent characteristics.

The second finding consequently establishes the conceptual basis of the Tawhid-
Based Integrative-Transformative Model of Akidah Akhlak Learning Media. The model
emerges from the systematic relationship among three distinctive intellectual orientations:
Hamim Ilyas’s reflective understanding of tawhid, al-Faruqi’s integrative epistemology of
tawhid, and Hanaff’s transformative conception of aqidah. Contextualization connects these
orientations with the lived realities of contemporary learners. The resulting framework
provides a philosophical basis for positioning Akidah Akhlak learning media as instruments
for developing religious consciousness, integrated understanding, contextual engagement,
and ethical action.

Discussion
The Formative Problem of Digital Akidah Akhlak Learning Media

The central issue emerging from the literature is the limited philosophical direction
underlying the use of digital media in Akidah Akhlak learning. Digitalization has strengthened
access to religious materials and created more interactive learning experiences, as reflected in
studies on digital literacy and Islamic character education and in the development of
interactive e-books containing moral values (Yudi & Maryam, 2023; Yumna et al., 2024).
These developments demonstrate that digital media can support the delivery and engagement
of Islamic learning. The deeper question concerns the educational orientation that
determines what students are expected to develop through such media.

In Akidah Akhlak education, this orientation is closely related to the relationship
between belief, moral understanding, and conduct. Maksudin distinguishes morality, akhlaq,
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and character while showing their conceptual interconnection (Maksudin, 2023). This
perspective suggests that digital learning should be examined beyond the effectiveness of
content delivery. Accessibility and engagement may facilitate learning, yet they do not explain
how religious knowledge becomes part of students’ consciousness or informs their ethical
judgment. The philosophical basis of the learning process therefore becomes important in
determining how digital media contribute to religious and moral formation.

This perspective places digital media within a broader educational question
concerning the formation of Muslim subjects in contemporary contexts. Research on Islamic
character education has emphasized digital literacy, character formation, and ethical
engagement with technology (Nasution et al., 2025; P. Putra et al., 2025). These studies
demonstrate the growing concern with the moral dimensions of digital learning. The present
analysis takes the discussion further by examining the philosophical resources needed to
connect religious knowledge with consciousness, knowledge integration, and ethical action.
This argument leads to the relevance of Hamim Ilyas, Ismail Raji al-Faruqi, and Hassan
Hanafi as complementary perspectives for reconstructing the orientation of digital Akidah
Akhlak learning.

Tawhid and the Reconstruction of Learning Orientation

The reconstruction developed in this study places tawhid at the foundation because
the problem identified in the findings concerns the relationship between religious knowledge,
human consciousness, and action. In al-Faruqi’s thought, tawhid provides a principle for
relating knowledge and life (Al-Faruqi, 1992). Read together with Hamim Ilyas’s emphasis
on consciousness and Hassan Hanafi’s concern with praxis. These perspectives offer
different but, related resources for addressing the formative problem identified above
(Hanafi, 1988; Ilyas, 2018b). The significance of the synthesis lies in the different functions
contributed by each perspective rather than in treating the three thinkers as if they proposed
the same educational theory.

Ilyas provides a basis for understanding reflection as a process through which faith
becomes meaningful in the orientation of human life. Al-Faruqi provides an epistemological
basis for relating religious understanding to other fields of knowledge. Hanafi adds a praxis-
oriented emphasis in which consciousness is connected with responsibility and social reality.
These differences explain why the three perspectives can be brought into dialogue in the
present reconstruction, each addresses a different point in the movement from religious
belief to meaningful understanding and responsible conduct.

The proposed model therefore represents a reconstruction by the authors, not a
model that is attributed directly to any one of the three thinkers. Tawhid functions as the
philosophical foundation, while reflection, integration, and transformation are analytical
dimensions derived from the comparative reading of the primary texts. This distinction is
important for the contribution of the study because it makes clear which elements come
from the source texts and which elements are the authors’ pedagogical synthesis.
Reflection, Integration, and Transformation in Akidah Akhlak Learning

Reflection constitutes the initial dimension of the proposed framework because
religious learning requires students to engage with the meaning of what they learn. Digital
media provide extensive access to religious information, yet access alone does not establish
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religious understanding as a personal orientation (Miller & Friemel, 2024). Previous studies
show that digital literacy has a significant relationship with Islamic character education,
suggesting that students’ ability to engage critically with digital information is relevant to
character formation (Nurhayati et al., 2025; H. R. Putra et al., 2025). Within Akidah Akhlak
learning, this relationship can be developed through learning activities that encourage
students to relate religious concepts to their attitudes, experiences, and everyday decisions.
Reflection thus places students’ personal awareness at the centre of the learning process.

Integration represents the epistemological dimension of the framework. Al-Faruqi’s
conception of tawhid provides a foundation for viewing knowledge within an integrated
wortldview (Al-Faruqi, 1992). This perspective has particular relevance to digital learning,
where students encounter religious information alongside scientific knowledge, technological
developments, cultural expressions, and social issues (Diana et al., 2024; Saada, 2023). Akidah
Akhlak learning can therefore provide opportunities for students to examine these different
domains through religious concepts and to recognize their relationships within a broader
understanding of life. Integration, in this sense, concerns the way religious knowledge is
connected with the intellectual and social realities that shape students’ lives.

Transformation constitutes the praxis-oriented dimension of the framework.
Hanafi’s thought places consciousness in relation to social reality and human action (Hanafi,
1988). This perspective gives ethical action a central position in the educational process. In
digital Akidah Akhlak learning, students can be engaged with concrete ethical questions
arising from their digital experiences, such as the circulation of information, online
interaction, privacy, responsibility, and respect for others (Jumaidah et al, 2020;
Widyaningsih et al., 2026). Such learning activities create opportunities for students to
deliberate on ethical choices and relate religious principles to responsible conduct. The
proposed framework therefore understands transformation as an orientation toward praxis
rather than as an assumed outcome of digital media.

These three dimensions establish a coherent relationship within the proposed model.
Reflection concerns the internalization of religious meaning, integration concerns the
relationship between religious knowledge and broader domains of human experience, and
transformation concerns the translation of understanding into ethical orientation and action.
Their relationship provides the conceptual structure for positioning digital media within
Akidah Akhlak education. Digital media function within this structure as a learning
environment through which students can reflect on religious meaning, connect religious
knowledge with contemporary realities, and consider appropriate ethical responses (Mustofa
& Maulana, 2026; Yusuf et al., 2026). This formulation also clarifies the contribution of the
three philosophical perspectives to the proposed reconstruction. Ilyas informs the reflective
dimension, al-Faruqi the integrative dimension, and Hanafi the transformative dimension.
Contextualization in Digital Religious Learning

Contextualization is positioned in the proposed model as a connecting pedagogical
principle rather than as an additional philosophical contribution attributed to one of the three
thinkers. This position reflects the nature of the digital environment in which students
encounter religious information, social interaction, cultural representations, and ethical
challenges. Previous studies show that Islamic digital literacy becomes more meaningful
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when connected with character formation and the ethical use of digital information (Faizudin
& Wasehudin, 2025; Rahimi et al., 2025). Research on Islamic education in the digital era also
emphasizes the need to address moral challenges within the technological environments
experienced by adolescents(Ainun et al., 2025; Aryana et al., 2026; Paramansyah et al., 2024).

Within the present framework, contextualization gives practical meaning to the three
source-derived dimensions. Reflection becomes more meaningful when students reflect on
situations they actually encounter. Integration becomes more concrete when religious
concepts are related to contemporary questions involving technology, information, culture,
and social life. Transformation becomes more educationally relevant when students are asked
to respond to real or realistic ethical problems. Contextualization therefore prevents the
model from becoming a purely abstract philosophical structure.

This perspective moves the discussion beyond the transfer of conventional Akidah
Akhlak content onto digital platforms. The central concern is how digital learning can
connect religious concepts with the situations and experiences that shape students’ everyday
lives. Research on contextual approaches in Islamic Religious Education demonstrates the
value of relating religious learning to students’ real-life contexts, particularly when digital
technology is incorporated into the learning process (Firnando et al., 2025; Sukmawati &
Inayati, 2025). Studies on digital learning media likewise demonstrate the potential of
interactive media to incorporate moral values into Akidah Akhlak learning (Fahril et al., 2020;
Kurniawan & Annisah, 2025; Suja’i et al., 2025). These studies provide empirical support for
contextual and value-oriented digital learning, while the present model extends this direction
by specifying the philosophical orientations that can guide their integration in Akidah Akhlak
learning.

The Contribution of the Model to Akidah Akhlak Learning

The preceding discussion situates the contribution of this study within the
relationship between the problem identified in the introduction and the patterns observed in
the reviewed studies. Existing research has demonstrated the pedagogical potential of digital
media in expanding access to religious learning, supporting student engagement,
strengthening digital literacy, and facilitating learning activities. The present reconstruction
develops this body of work by introducing a philosophical orientation for determining the
formative direction of digital Akidah Akhlak learning. Within this framework, tawhid
provides the epistemological foundation, while reflection, integration, and transformation
articulate the formative dimensions of learning. Contextualization connects these dimensions
with the digital, social, and cultural realities encountered by students.

The contribution is therefore not the claim that digital media are inherently
transformative. Rather, the study proposes criteria for asking whether a digital medium is
designed to support the formative purposes of Akidah Akhlak. A medium may be technically
attractive and instructionally effective while providing limited opportunities for reflection,
integration, contextual interpretation, or ethical response. The proposed model makes these
dimensions explicit and therefore provides a conceptual basis for future media design and
evaluation. This formulation also places the study within the broader discussion of Islamic
character education. Recent research has shown that digital literacy, moral education, and
character formation need to be considered together in the digital era (Ferdinan et al., 2020;
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Mukhlis & Cahyadi, 2026; Nashir et al., 2026). The present study contributes by locating that
relationship within a tawhid-based philosophical structure and by specifying how different
dimensions of religious formation can be connected in media design.

The model remains conceptual and therefore has clear empirical limits. It does not
establish that the proposed orientations produce higher learning achievement or stronger
moral behavior than existing approaches. Its contribution is the reconstruction of a coherent
conceptual framework from the selected primary texts and its translation into implications
for Akidah Akhlak media design. Subsequent studies can operationalize the four orientations,
develop evaluation indicators, and test the model through classroom-based research.
Conclusion

This study concludes that digital Akidah Akhlak learning media have been developed
more extensively in terms of technological and instructional functions than their formative-
philosophical orientation. The reviewed literature shows strong attention to accessibility,
interaction, learning effectiveness, and digital engagement, while the processes through
which religious knowledge develops into reflective consciousness, integrated understanding,
contextual engagement, and ethical action remain less systematically formulated. In response
to this conceptual gap, the study reconstructs a Tawhid-Based Integrative-Transformative
Model of Akidah Akhlak Learning Media by synthesizing the perspectives of Hamim Ilyas,
Ismail Raji al-Faruqi, and Hassan Hanafi. Tawhid serves as the philosophical foundation,
while reflection, integration, and transformation represent the formative orientations derived
from the three perspectives. Contextualization functions as a cross-cutting pedagogical
principle that connects these orientations with students’ lived digital realities. The model
provides a theoretical framework for designing and evaluating Akidah Akhlak learning media
according to their formative purposes, rather than technological functionality alone. As a
conceptual library-based study, the model does not establish empirical effects on students’
learning or moral development. Future research should operationalize its dimensions into
media design and evaluation indicators and examine their implementation across diverse
educational contexts.
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